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Abstract
There is a need for teachers to include high quality diverse texts into their classrooms,
especially in the classroom library. The purpose of this project is to provide Kindergarten
through Second Grade teachers with access to diverse literature that can be utilized in
classroom read alouds as well as added to classroom libraries to help young students establish
their identity as readers. Participating in a year long Professional Learning Community about
diverse texts will help teachers develop the necessary knowledge and skills to begin to build
their foundation for utilizing and including diverse texts in their classrooms through discussion
and reflection.
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Chapter One
Problem Statement
Books have an important potential to entertain, foster a love of reading, and inform
young readers. They also affirm the multiple aspects of students’ identities and expose them to
the values, viewpoints, and historical legacies of others (McNair, 2016). Many classrooms and
school libraries lack books where students of color see themselves and their experiences
represented (Henderson et al., 2020). This stems from only 13% of children’s books published
in the past 24 years containing a multicultural lens (Henderson et al., 2020). When young
students are reading, they will be looking for books containing images of themselves and the
people they love. They will also be learning how to make sense of what is going on in their lives
and experiences they have had, the lives and experiences of others, and the world that they live
in (Crisp et al., 2016). Without the diverse representation in children’s literature, young
students are missing seeing themselves and their experiences reflected in the books that they
read, learning who they are, and the belief that they matter (Johnson & Koss, 2016).
Importance of Project
Picture books are tools that many young students come in contact with on a daily basis
(Koss, 2015). They play an important role in a student’s learning journey as picture books
expose students to different characters, contexts, and life experiences. As students read, or are
being read to, they begin to think about how they fit into their world that is being shown in
each book (Niland, 2021). Students can also make personal connections as they interact with a
character’s thoughts, feelings, and actions (Johnson et al., 2018).
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The United States is becoming increasingly diverse, and that diversity is also being
reflected in its classrooms (Koss, 2015). Literature wise, the number of picture books that have
been published are not reflecting that diversity. The Cooperative Children’s Book Center (CCBC)
notes that the number of multicultural books that are by or about diverse populations is
nowhere near the number of books that are published each year (CCBC, 2019). The
implications of not seeing yourself reflected in the books that you are reading, not relating to
characters, or seeing people like you conveyed as stereotypes can have lasting effects on young
readers identities. This can also lead to a lack of engagement and interest in books and reading
in general (Niland, 2021). If diverse books are not published and included in classroom libraries
and read alouds, students also can learn a powerful lesson about how they are devalued in the
society that they live in (Bishop, 1990).
A lack of diverse literature in the classroom can lead to increased rates of
disengagement for students. Wood and Jocius (2013) wrote about the impact of not having
diverse literature on young black boys. Diverse literature is often absent from their classrooms
and teachers lack the strategies that are needed to increase student engagement when they do
include and introduce culturally diverse texts (Wood & Jocius, 2013). They go on to mention
that current academic institutions do not often consider the whole child and focuses on basic
skills rather than paying attention to student’s specific needs, interests, and backgrounds. This
leads students to not feel connected to their school community. When students do not feel
connected to their school, they are more likely to miss class and full days of school (McGarry,
2013). This also hinders their identity development and interactions that occurs in school
(McGarry, 2013). When students meet characters that not only look like them but mirror
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aspects of their lives, they are better able to connect and comprehend the text. They are also
more likely to engage as readers and discover that reading can be worthwhile (Koss et al.,
2018). Diverse literature also helps students build strong relationships with their teachers and
sets the stage for exploration and learning (Wanless & Crawford, 2016).
Background of Project
In 1990, Dr. Rudine Sims Bishop wrote about the importance of books being windows,
mirrors, and sliding glass doors. She wrote about how books can be windows that offer views
of worlds that may be real and familiar or imagined and even strange. These windows can also
become sliding glass doors if the reader walks through and becomes a part of that world.
Books can also be mirrors which reflect our own human experience back to us (Bishop, 1990).
Young readers may feel like they are insiders in the words represented in the books that they
are reading, or they may feel like outsiders looking in. They may feel like the entry into the
world is either possible or impossible for people like them. To provide all readers in our
classroom with picture books that will support a positive reading identity, it is critical to provide
access to a range of books so that all students in our classroom can experience mirrors,
windows, and sliding glass doors regularly in their reading experience (Niland, 2021)
Having diverse picture books in classroom libraries help create a welcoming and safe
classroom environment. The classroom library is the optimal place for students to have direct
access to those meaningful and relevant texts (Howlett & Young, 2019). Selecting culturally
diverse picture books is an immense task for teachers to undertake. Teachers need to have an
awareness of the students in their classroom and their demographics as well as collaborate
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with their families to ensure that the literature that is selected for the classroom library is
reflective of all children’s cultures (Howlett & Young, 2019) This also means that teachers
should be aware of biases and inauthentic children’s literature. Culturally authentic children’s
literature presents a groups social issues accurately and honestly and the illustrations show an
accurate cultural setting. If a groups is portrayed in a negative way and the characters do not
reflect the diverse perspectives and roles within the group, then it is not considered culturally
authentic (Howlett & Young, 2019) If a book is not culturally authentic then it should be
removed from, or not added to, a classroom library.
Picture books that are carefully chosen give students the opportunity to see aspects of
their own identities reflected back to them. It also gives them the opportunity to explore the
lives and experiences of people and places that are different from their own (Baldwin, 2018).
Students are in classrooms that are more diverse than ever before. They come from a variety
of different cultural backgrounds, family structures, religions, and socio-economic backgrounds
(Cox et al., 2017). Therefore, the content of picture books that children are exposed to matters
(Koss, 2015).
When looking for books that are written by or about people of color, there are not
enough available or in print for teachers to have an adequate supply of books in their classroom
libraries (McNair, 2016). In a 2015 report, Horning, Lindgren, Schliesman, and Townsend found
that of approximately 2,500 books received by the CCBC, about 11% contained topics, content,
characters, or themes about diverse populations (Howlett & Young, 2019). Other gaps include
topics about religion, gender/identity, socioeconomic status, developmental differences, and
disabilities (Howlett & Young, 2019). This poses a difficult challenge for educators who are
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looking for access to high quality picture books for their classroom. Even more rare are books
written by diverse authors or illustrators (Koss, 2015) The Cooperative Children’s Book Center
wrote that the more books there are, especially if they are written by diverse authors and
illustrators, the more opportunities that teachers have for finding books that reflect dimensions
of their students’ lives and give them a better understanding of what our nation looks like
(CCBC, 2022).
Statement of Purpose
The purpose of this project is to create a monthly professional learning community, or
PLC, for K-2 teachers that will begin to help them establish a diverse classroom library that will
be reflective of both current and future students. This professional learning community will
also allow for discussion surrounding diverse texts and how to use them effectively in the
classroom setting through read alouds. One of the major components prior to the first session
is a classroom library questionnaire for teachers to use as a guide to analyze how culturally
responsive and diverse their classroom library is. Teachers will be able to use the questionnaire
as a guide to analyze the books that are currently in their classroom library and see where there
is room to grow. Each meeting after will cover a theme incorporating diverse literature that
include texts that not only meet the diverse makeup of students in the classroom but also
exposes them to other identities as well to help build reader identity. Those identities include
race, gender, religion, disability, socioeconomic status, and developmental differences. After
each session, teachers will be given the task to bring a text that was discussed that month into
the classroom to use during read alouds so the diverse texts will not be sitting on shelves. Once
the read aloud has been conducted and students have reflected on the book that was read to
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them, the teacher will reflect themselves on how the read aloud went, its highlights, as well as
room for growth. They will then bring that reflection to the next PLC to discuss with other
participants.
This project is unique because it helps teachers examine what they already have in their
classroom libraries and what specific areas could use more attention to help shape their
students’ reading identities. Having a pre-made list of diverse texts allows the teacher to focus
on the content of each book without worrying about researching multicultural texts on their
own. By also providing discussion questions, it helps teachers anticipate the conversation that
the texts might bring when they use them in read aloud settings and allows students to think
deeper about the text itself. This is also specific to K-2 teachers. Because developing a positive
reading identity is central to a young student’s literacy journey (Niland, 2021), it is important to
have books that act as mirrors, windows, and sliding glass doors at an early age. This can all be
done through a well thought out classroom library.
Objective of the Project
This project will:
•

Provide students with a more culturally diverse classroom library to engage them
in literature and develop their reader identity.

•

Present educators with a tool to use for inventorying their classroom libraries for
diverse texts.

•

Equip educators with a curated lists of culturally relevant texts to help build a
diverse library.
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•

Engage educators through a professional learning community format with
strategies to use diverse texts to shape early reader identity in students.

•

Allow for educator reflection from using diverse texts with young students.

Definition of Terms
Mirrors: literature that reflects some facets of ourselves – physical, cultural, or emotional –
back at us (Johnson, Koss & Martinez, 2018)
Multicultural Children’s Literature: texts that focus on the lives of people from
underrepresented and/or marginalized groups (Howlett & Young, 2019)
Reading Identity: the belief one has about being a reader and their reading ability (Hall, 2012)
Sliding Glass Doors: literature that invites the reader to step through and into an experience
that may change them (Johnson, Koss & Martinez, 2018)
Windows: literature that shows the reader people, experiences, or worlds that are removed
from their own (Johnson, Koss & Martinez, 2018)
Scope of Project
This project focuses on providing teachers with the tools that they need to analyze their
current classroom library and begin to build up their diverse literature collection. Teachers of
all elementary grade levels, social workers, school psychologists, speech pathologists as well as
anyone who works directly with students and has a collection of books can benefit from this
resource. However, this is targeted towards lower elementary teachers. With K-2 being such a
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critical time for building a child’s literacy journey and reader identity, the aim is to get relevant
multicultural texts in the hand of students by teachers looking at what they currently have and
seeing which areas could use more attention.
This project does not address providing diverse literature guides for other grade levels
other than K-2. The texts that are selected may be appropriate for use in other grade levels and
the library inventory guide may be used for other grade level teachers to use to analyze their
own libraries. The diverse book list is also not the end all be all book list that teachers should
follow. It is merely a suggestion of books that can be added to a classroom library based on the
current publications of multicultural literature at the present time. The diverse makeup of
classrooms is very different so the books chosen should also reflect that diversity.
The success of this project will be dependent on several different factors. Teachers
must first have a classroom library to inventory if they are using the library inventory
questionnaire. They also must be willing to take the time to analyze their classroom library.
New K-2 teachers can use the inventory questionnaire as a springboard of questions to ask
themselves as they build their library and add in diverse texts. Teachers must make the
decision to use the diverse text guide as a way of incorporating diverse and multicultural
literature into their classroom libraries and reflect on the usage of diverse texts in their
classroom. It would be helpful to the class if the books that are highlighted in each professional
learning community session to be added to the classroom library after being read aloud for
students to read, enjoy, and explore. Factors that may hinder this project are a teacher’s
beliefs, attitude, or knowledge of diverse literature, as well as lack of funding to any of the
books listed in the diverse book list.
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Chapter Two: Literature Review
Introduction
Although gains have been made in the past several years, there are still not enough
diverse books being published (Boyd et al., 2015). To reach all students that are in today’s
classrooms, teachers need more books that depict different lifestyles, opportunities, beliefs,
choices, and viewpoints (Boyd et al., 2015). Classrooms that have a variety of diverse books
available to students give students the opportunity to identify with their own culture as well as
learn about the culture of others (Koss, 2015). This also opens the opportunity for classroom
discussions surrounding diversity and other themes presented in the books.
This project aims to help K-2 teachers begin to establish a diverse classroom library that
will be reflective of both current and future students under the format of a professional
learning community. These meetings will also offer ways to use the diverse texts within
classroom discussions. The literature review begins with a discussion of theory surrounding the
use of multicultural literature in the classroom and the impact it has on students. The literature
review then turns to selecting and having access to multicultural texts in the early elementary
setting, and the importance of building reader identity. The focus will then shift towards
strategies that teachers can utilize with diverse texts in the classroom and within schools. The
chapter closes with a summary of key points presented in the literature review along with
conclusions that have been made from the research and how it directs the project.
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Theory and Rationale
Critical Literacy
Critical literacy encourages the reader to take an active role in the reading process. It
encompasses social, political, and historical contexts and allows students to examine the
institutions influences in their everyday lives through text (Wood & Jocius, 2013). In critical
literacy theory, the reader is encouraged to ask questions, explore, go beyond the text, and
even question and explore the connection that exists between the reader and the author
(Norris et al., 2012). It involves readers thinking beyond the text to understand why the author
wrote from a specific perspective and chose to include some ideas presented in the text but
exclude other information (McLaughlin & DeVoogd, 2020). It also lends itself to promoting
change, action, and reflection (Norris et al., 2012).
Critical literacy theory holds three specific beliefs about the reading process. While the
teacher is facilitating or guiding the reading process, the reader is bringing their background
knowledge of the topic that is being read and deconstructing the information that is being read
to them (Creighton, 1997). That background knowledge could be their values and/or emotions,
as well as any personal experiences (Johnson et al., 2018). Using multicultural literature in the
classroom allows students to engage with different types of literature using their prior
knowledge and begin to think critically about what is being presented to them.
Another belief of the critical literacy theory is the notion that a text can have multiple
meanings depending on the reader’s perspective (Creighton, 1997). A text may be a merging of
ideas, or those ideas could clash (Creighton, 1997). With a diverse group of students, many
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different meanings may come from the same text. Teachers can create an environment where
students are encouraged to draw connections from the text and respond to those connections
in a variety of ways (Creighton, 1997).
The third belief about critical literacy theory is voice. Voice, in this context, refers to a
student’s particular experiences and cultural history (Creighton, 1997). Throughout the reading
process, students are able to make themselves heard and define their place as active
contributors in the world (Creighton, 1997). There is a wide variety of voices in the classroom
and there is a need to foster an environment in which all student’s voices are accepted and
encouraged (Creighton, 1997).
Critical literacy theory also challenges teachers around the books that are selected and
presented to students, encouraging teachers to take a step further to closely examine the texts
in their own classrooms for how representative they are of student’s gender, cultural
experiences, whose voice is being reflected, and for the text’s publication date (Creighton,
1997). Looking at who is in the text/picture, whose voices are being represented and whose
voices are being discounted, as well as the intentions of the author are all apart of engaging in a
critical literacy analysis (McLaughlin & DeVoogd, 2004, np). The challenge carries over to a
text’s illustrations and how the characters in the book are being represented. Even non-human
characters can be stereotyped (Creighton, 1997). Children need to see themselves or their
culture or gender background being reflected in both the words of the text and the illustrations
(Creighton, 1997).
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Reader Response Theory
Developed by Louise Rosenblatt, reader response theory understands reading as a
transaction between the reader and the text that they are reading (Davis, 1992). In the
transaction, the reader is acknowledged as the center - their culture, past experiences, and
their cognitive ability, rather than focusing on the intent of the author (Davis, 1992). Reader
response theory also encourages students to read and respond to the literature presented to
them and connect their experience and identities to the text (Blake, 1998). Having access to
multicultural texts for students in the classroom is essential for reader response theory. Every
student will have a different transaction with the text depending on their experiences because
the reading process is not the same for every reader, every text, or each time a text is read
(Davis, 1992).
Reader response theory emphasizes the importance of a reader’s background and the
role that plays in the reading process. A student’s background both enriches and limits the
experience that they have with the text (Davis, 1992). Students may have limited experience
reading the texts that are presented to them, but they are not limited to the amount of culture
or background knowledge that they bring to the text (Davis, 1992). Davis encourages educators
to find texts that students can relate to so they can begin to read in ways that will help bring in
their background knowledge (Davis, 1992).
Two types of reading emerged from the reader response theory, efferent and aesthetic
(Davis, 1992). Efferent reading refers to when the reader is focused on taking information away
from the text, while aesthetic reading is how the reader is experiencing the text (Davis, 1992).
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According to Davis, most reading instruction is efferent, asking students to take away meaning
from the text. This gives more power to the text instead of giving that power to the reader. By
emphasizing the text, the importance of the actual experience of reading is minimized.
Encouraging students to read aesthetically could encourage them to bring more personal
meaning to the text that they are reading rather then take that meaning away (Davis, 1992).
However, ultimately, according to Rosenblatt (1994), the stance is up to the reader. The reader
is determining whether the reading experience is aesthetic of efferent based on their own
needs, background, and purposes for reading. Finding texts that students can relate to will help
encourage them to bring in their experiences to their reading and in turn validate them as
empowered readers (Davis, 1992).
Research/Evaluation
Reader Identity
Reader identity refers to how capable an individual believes they are in comprehending
texts, the value they place on reading, and ultimately what it means to be a reader (Hall, 2012).
A student’s identity as a reader is created throughout their school experiences and are molded
by the texts available to them (Hall, 2012). These identities are also always changing (Gentile &
Zawilinski, 2013). The types of books available in early education settings are significant in
shaping a child’s positive reading identity journey (Niland, 2021) This early identity includes
curiosity, resilience, self-efficacy, and motivation to read (Niland, 2021). The books that they
read, hear out loud, or interact with can also influence their self-awareness and help them
develop a positive sense of self (Koss, 2015). Understanding how students identify themselves
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as readers will better allow teachers to understand and respond to their students and their
interactions with texts (Hall, 2012).
Every student in a classroom reads differently and they each bring their own life
experiences, knowledge, and reader identities to the books that they encounter (Niland, 2021).
When students read, they begin to build a connection that honors and validates their own
identity, experiences, and stories (Baldwin, 2018) That connection can be made through the
text’s characters, settings, and plot. When students can identify with who is in the story and
what is happening in the story, either through the text or in the illustrations, their level of
reading enjoyment increases and can help build a more positive reading identity (Koss, 2015)
When educators are purposeful and intentional with the books that are in the classroom,
students are able to see aspects of their own identities reflected back at them (Baldwin, 2018).
Access and Selection
Although diverse literature is not as widely available as it be, there are books available
now for teachers to share and use with their students in their classroom and in their classroom
libraries (McNair, 2016). McNair (2016) mentions that new and noteworthy diverse books can
be found through various race-based awards. These awards include the Coretta Scott King
Book Award, Pura Belpre Award, the Asian/Pacific American Award for Literature, and the
American Indian Youth Literature Award (McNair, 2016). Race-based awards were created
because of the lack of recognition of diverse authors and illustrators in literature. Giving these
awards brings attention to some book titles that may not receive attention otherwise and in
turn, might not make it into classroom libraries (McNair, 2016).
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Having a high-quality, thought-out classroom library is key to any early elementary
classroom. When inventorying a classroom library, Henderson et al (2020) developed two
questions for teachers to ask themselves: (1) How does my classroom library reflect the racial,
cultural, and linguistic diversity of my students and their lived experiences; and (2) How are
books in my library stored and how well can students access them? If books are organized and
easily available, students are more likely to engage in independent and voluntary reading.
(Henderson et al., 2020).
Teaching Strategies
Discussing Diverse Literature
Howlett and Young (2019) mention that the classroom library is the first place to start
when choosing diverse books to begin discussions with students in the classroom. These
conversations can happen in small groups or part of a whole group discussion (Wood & Jocius,
2013). Before these discussions even happen, teachers must first look at how their own values,
race, gender, social class, and other aspects of their identity shape how they understand the
world (Kibler & Chapman, 2018). Kibler and Chapman (2018) go on to say that this is necessary
to not only help guide discussions about difficult or controversial topics, but to also help
students recognize any assumptions and reframe their own understandings. They suggest
listing some topics that may surface when reading the text with students as well as any issues,
historical, or cultural topics that the teacher needs to learn more about, especially if they
pertain to students that are currently in the classroom.
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Students must feel comfortable expressing their opinions and sharing their experiences
in front of their classmates during discussions (Wood & Jocius, 2013). Building a safe and
comfortable environment begins with the teacher developing a relationship with students and
knowing them on an individual level (Kibler & Chapman, 2018). Getting to know a student’s
interests, personal history, culture, and community will not only help in selecting culturally
relevant texts but will help them connect to texts that are used during discussion (Kibler &
Chapman, 2018).
Cox et al (2017) presented steps for developing a read aloud using discussions with
diverse texts. The first steps are to select a book and preview it for places in it that may be a
springboard for conversation. Vocabulary that needs to be introduced as well as any critical
questions should be identified as well. When it comes time to read the text with students,
starting with a picture walk or activating background knowledge will get students engaged in
the text prior to reading it. During the read aloud as well as after, encourage students to make
connections to their own lives and other books that they may have read and lead students
through any critical questions that were identified before reading. Reading diverse texts and
having conversations about them can help create a classroom environment that celebrates
differences and help students understand and respect each other’s differences (Cox et al.,
2017).
Reader Response Journals
Reader response journals can be described as a place to explore thoughts, reactions,
and wonderings (Hancock, 1993). This is related to Louise Rosenblatt’s theory of reader
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response, which supports the reader’s expression of personal thought, emotions, connections,
and meaning making while reading (Hancock, 1993) Reader response journals allow students to
have a voice and create a form of responsibility and investment with the text (Spiegel 1998).
When students partake in reader response activities, they make connections between what
they read and the world around them and they use that text to help make sense of the world
(Spiegel 1998). With multiple opportunities to respond to texts, “students gain confidence in
themselves as readers, they develop an ability to monitor their own reading and learning, and
they gain strategies that will enable them to read, respond to, and understand a variety of
texts” (Spiegel, 1998, p.46).
Reader response journals encourage young students to become active readers who
make meaning through the connections of their own experiences (Davis, 1992). It’s giving voice
to a reader’s connections that they have constructed. By encouraging students to make
connections to their own experiences, they are becoming more active in their reading and
constructing meaning (Davis, 1992). Davis also mentions that it is important for teachers to
acknowledge that their experiences are different from their students, therefore the way they
read and respond will be different as well.
Professional Learning Communities
Professional learning communities are a group of educators that are committed to work
together for the betterment of students (Brown et al., 2018). This type of professional
development is a non-confrontational way for teachers to collaborate and receive feedback
(Owen, 2015). All participants are valuable contributors in the meetings and the group works
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to improve or change ideas that are valuable to the participants (Popp & Goldman, 2016). This
format helps teachers rethink learned practices and involves them in both teaching others and
learning from others. It also creates new visions of what teachers should learn, when teachers
learn, and how teachers learn (Vescio et al., 2008).
Rather than being transmitters of information, teachers need to become facilitators of
their own learning (Owen, 2015). Professional learning communities give them the opportunity
to do just that. Because this type of professional development is ongoing and rooted in
practice, the focus can shift to improving student learning and the learning environment
(Owen, 2015). Through collaborative meetings, teachers can explore new ideas, current
practices, as well as evidence of student learning using processes that respect them as the
experts on what is needed to improve their own practice, their student’s learning, and push for
change if needed (Vescio et al., 2008).
Summary
Having access diverse literature that is relevant to the students in the classroom will
help ensure that they are engaging with texts that allow them to see themselves reflected back
at them help them make connections to other cultures. When students cannot identify with a
book or see their lives celebrated through the books they read, they begin to get a message
that their lives and stories are not important (Johnson & Koss, 2016). Readers also need to
have access to books that act as opportunities to move beyond personal experiences and
observe the experiences, cultures, and traditions of others (Baldwin, 2018).
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This project is based around two theories, Critical Literacy Theory and Reader Response
Theory. Critical literacy involves thinking beyond a text to gain new perspectives, examine
multiple viewpoints, focus on the issues, and determine a course of action to bring about
change (McLaughlin & DeVoogd, 2020). Critical literacy lends itself to thought provoking
discussions and gives students and teachers a chance to openly discuss the issues that are
presented in the text. It also challenges teachers to choose books and present them in a way
that will help create critical thinkers. This theory gives voice to student’s strengths, diversity in
reasoning, deepen their understanding, and engage them in the literature (McLaughlin &
DeVoogd, 2020).
Reader Response Theory is a transaction between the reader and the text (Spiegel,
1998). This transaction depends on the approach that the reader takes to the text and how
they respond to it (Spiegel, 1998). Having diverse texts is essential for diverse populations of
students to make that transaction with the text. The bond between a reader and a text is not
able to happen with literature that is not representative of the students in the classroom.
Conclusion
Diverse literature offers students the opportunity to take a journey through the diverse
world that they live in (Koss et al., 2018). “These books provide children the chance to see
themselves, meet others, raise questions, explore varied perspectives, and address values
different from their own” (Koss et al., 2018, pg. 6). Classroom libraries are lacking the diverse
texts that are representative of students in their classrooms. Without having a wide selection
and access to diverse books, students begin to think that their experiences do not matter which
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can cause a lack of reader identity. Because our classrooms are filled with diverse students,
multicultural texts need to be in classroom libraries or used in classroom discussions.
This project will provide teachers with the knowledge and skills needed to diversify their
classroom library for current students as well as future students. It will also give teachers a
starting point with how to use diverse literature with their students. Drawing from the
research presented, a monthly professional learning community will be utilized to allow for
discussion surrounding the importance of diverse texts as well as how to use them effectively in
the classroom. At the end of the meetings, teachers will have the knowledge needed to use
diverse texts in their classroom discussions as well as continue to add them to their classroom
libraries.
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Chapter Three: Project Description
Introduction
Diverse literature is not being represented in classroom libraries enough to keep up with
the growing number of diverse students that are in the classroom (Boyd et al., 2015). Because
of this, students are not able to see themselves in literature and this can have a tremendous
impact on their early reader identity. If a child never sees themselves, their experiences, or the
people they love in the books that they read, they begin to receive the message that they are
not important enough to appear in books and that reading is not for them (Boyd et al., 2015).
When diverse literature is accessible in the classroom, whether it is in the library or used in
discussions, it creates an opening for students to share and appreciate their differences and in
turn, creates the foundation of a classroom community (Howlett & Young, 2019).
This project focuses on the need for diverse texts in classroom libraries through a
Professional Learning Community lens. Professional Learning Communities, or PLCs, require
teachers to think about their own practices, construct new classroom roles and expectations
about the outcomes that they want for their students, and even teach in ways that they have
never taught before (Vescio et al., 2018). This chapter will provide PLC participants with the
necessary knowledge and skills to build a foundation for utilizing and including diverse texts in
the classroom. An evaluation of the project’s success will be explained and will then be
followed by the conclusion of this project. The chapter will end with a plan for the project’s
implementation.
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Project Components
Building a classroom library that includes diverse literature and multiple perspectives is
an important and at times overwhelming job for teachers (Howlett & Young, 2019). This
project aims to help teachers evaluate their current library for diverse texts as well as help find
texts that can be used to begin important discussions with early elementary students through
monthly Professional Learning Community meetings. A calendar organized by the months of
the academic year, from August to June, will be provided for each participant (Appendix A), so
they know the dates of each meeting. Each month will focus on a different diverse topic
(Appendix B). Meeting topics include acceptance, friendship, race, holidays, courage,
disabilities, important people in history, and more.
The first meeting will surround getting a sense of what is currently in participant’s
classroom libraries as well as what the framework for each session will look like going forward.
Each participant will then receive a Classroom Library Inventory Questionnaire (Appendix C)
after the first session so they can determine its strengths and where there is room to grow.
During the following meeting sessions, six to nine diverse texts will be highlighted that
correspond with that month’s topic (Appendix D) and participants will be given physical copies
of those books to keep and include in their libraries. A guide will be included with each text
(Appendix E) that includes the text’s title, author, summary, purpose, and discussion questions
that can be used for discussion with students. During each session, participants will be given
time either in a whole group setting or in small groups to explore each book and discuss its
theme, content, any questions or concerns that they may have with using the book with
students, as well as share any prior experiences and resources with one another. There is a
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space on the guide for each text for participants to write down any notes that come up during
the discussions so they can take that back into their classroom. The discussion questions that
are on the guide can be altered, changed, or removed at the discretion of the participant.
Teachers know their students best and can make the decision on if the questions on the guide
meet the needs of their students and the discussion that is eventually being had when the
participant bring the texts to the classroom.
After each PLC session, participants will be given next steps to complete and bring back
to the next meeting. Participants will choose a diverse book that was discussed during that
session to complete a read aloud with either a small or a whole group of students. Prior to
reading the chosen text with students, participants will determine stopping points in the text to
ask discussion questions and promote student engagement with the text allowing students to
discuss what is happening or if they have any connections to the text being read. After the read
aloud, students will complete a reading reflection sheet (Appendix H) where they can write
about what the text was about, any notices or wonders that they may have, any connections
that they have made, and what lessons they learned after interacting with the text. It will also
give students a chance to illustrate their favorite part of the text. Prior to the next PLC session,
participants will determine an example of what they learned during the read aloud with their
students, what they would like to work on for the next diverse read aloud, what challenged
them, as well as what their next steps will be for the next read aloud and what they will do to
get there (Appendix I). Participants will be asked to provide evidence of student’s responses
and learning to support their reflection as well as bring their student reading reflection sheets
to the next PLC meeting to discuss with other participants.
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Project Evaluation
The effectiveness of this project will be determined by three factors. The first is a
meeting agenda (Appendix F) that will be introduced and followed for each session to ensure
that sessions stay on track for timing purposes and that the goals for each session are being
met. A Meeting Feedback Form will also be provided to participants at the end of each PLC
meeting. On the Meeting Feedback Form (Appendix G), participants will write something that
stood out to them in the session, what they would like to work on after the session, and a
question(s) that they may still have that can be answered in the next sessions. Completed
forms will allow the facilitator to see the success of each session and determine if changes need
to be made to the following sessions. Finally, by giving participants next steps to complete after
each session, they can reflect on what is going well in their classrooms surrounding the use of
diverse texts with their students and the impact discussion is having on their student’s
engagement and reader identity as well as what they need to improve upon for the next
session. The facilitator is also able to gauge what the participants’ strengths are with using
diverse texts with students and where more support is needed in future PLC meetings.
Project Conclusions
Classroom libraries are an integral part of an early elementary classroom. In classroom
libraries should be books that reflect the diverse students that are reading them. Those
students are bringing their values, emotions, and experiences to the text which creates a
transaction that is unique to each student (Johnson et al., 2018). Diverse texts can also improve
a student's reading outcome and help affirm their reading identity (Kibler & Chapman, 2018).
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In order to use diverse texts in the classroom successfully, teachers need to gain a deep
understanding of themselves, their students and their families, and the importance of including
these texts in early elementary classrooms. A Professional Learning Community focusing on
incorporating diverse texts in classrooms will allow educators to collaborate with each other,
dig deep into discussions with other participants and bring the texts into their classroom to use
them with their students. The opportunity get student feedback and reflection on the text will
help educators evaluate their current practices in order to best utilize multicultural texts in the
classroom. This project will also provide teachers with the tools needed to incorporate
multicultural texts into the classroom to allow students to see themselves and expose them to
different characters, contexts, and life experiences.
Plan for Implementation
The diverse literature professional learning community meetings are intended to be
attended by teachers in Kindergarten, First, and Second grade. Other grades could use the list
of picture books that are discussed during the meetings as a way to add more diverse texts into
their classroom library. K-2 teachers will be engaging in monthly meetings beginning when the
school year begins in August and concluding in June. This starting and ending date can be
changed depending on the school’s academic calendar that year.
Teachers engaging in the monthly PLC meetings will leave each meeting with a physical
copy of six to nine diverse texts that can be used for small or whole group read alouds. Plans
for purchasing enough texts for each participant will be discussed with our building principal
and operations manager prior to the PLC meetings starting for the year. Each text comes with a
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guide with sample discussion questions that can be used with students as well as a section that
will have additional notes from the PLC discussions for participants to refer back to as needed.
These diverse texts can then be housed in classroom libraries to begin the process of
diversifying it and for students to continue to engage with throughout the year.
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Appendix B: Yearly Meeting Topics at a Glance
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Appendix D: Diverse Lit PLC Meeting Comprehensive Book List
Diverse Lit PLC: Comprehensive Book List
September – Acceptance
Red A Crayon’s Story by Michael Hall: Red is a crayon with a bright red label. The only problem
is that Red feels blue! Everyone tries to help him see himself as red but he can’t be red no
matter how hard he tries. A new friend comes along and offers a new perspective.
Lou by Breanna Carzoo: Lou is a fire hydrant and sees himself as less than desirable in society.
When a fire breaks out in the neighborhood, and everyone needs help! Can Lou see that he is
more than what is left on his surface?
Julian is a Mermaid by Jessica Love: In this story, Julian notices three women that are
spectacularly dressed up and he can’t stop thinking about them! He wants to dress up just like
them, but he is worried about what his Abuela will think.
Pink is for Boys by Robb Pearlman: This book rethinks and reframes the stereotypical pink/blue
gender binary and empowers readers to express themselves in every color of the rainbow.
Strictly No Elephants by Lisa Mantchev: The Pet Club does not understand that pets come in all
shapes and sizes, so a boy and his pet elephant try to change their minds.
We are All Wonders by R.J. Palacio: This story shows the reader what is like to live in Auggie’s
world and to help them see who they really are.

October – Friendship
48 Grasshopper Estates by Sara de Waal: Sicily Bridges can make almost anything using
materials that she can find around her apartment complex. The one thing that Sicily has
trouble doing is making friends.
Meesha Makes Friends by Tom Percival: Meesha loves making things, but she has trouble with
making friends. She does not know where to start. This story showcases the joys and
difficulties of building a friendship and maintaining them.
Evelyn Del Rey is Moving Away by Meg Medina: Evelyn and Daniela are best friends. Their
friendship is put to the test when Evelyn moves away. Can they keep their friendship going?
The Sandwich Swap by Kelly DiPucchio and Rania Al Abdullah: Lily and Salma are best friends
that like doing everything the same. When a difference in what they are having for lunch turns
into a food fight, can they become friends again?
Created by Abigail Williamson, 2022
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Rulers of the Playground by Joseph Kuefler: One day, Jonah decided to become ruler of the
playground and everyone agrees to obey his rules. Everyone except Lennox because she wants
to rule too. Can they all get along and play together?
Those Shoes by Maribeth Boelts: Jeremy wants a pair of shoes that everyone at school is
wearing. His grandma tells him that they do not have room for “wants”, just “needs”. This
story showcases love and the chance to help a friend in need.
Lubna and Pebble by Wendy Meddour: Lubna’s best friend in the World of Tents is a pebble.
The pebble always listens to her stories and makes her smile. When a boy arrives at the World
of Tents, Lubna realizes that he needs pebble more than she does.
Stick and Stone: Best Friends Forever! by Beth Ferry: Stick wants to find his family tree and
Stone is more than happy to join him on the journey. They are having a great time until it gets
dark and scary! Can they conquer their fears and remain friends?

November – Feelings
Memory Jars by Vera Brosgol: Freda’s Gran reminds her that she can save her favorite
blueberries in a jar as jam. Freda then begins to save all her favorite things in jars too. She
realizes that she can’t enjoy anything if they are in a jar and discovers that some things are
better saved as memories.
Ravi’s Roar by Tom Percival: Ravi is the smallest in his family, and he is okay with that until he
realizes that he is too little to do some of his favorite things. This causes him to be extremely
mad! He learns a lesson about voicing his feelings.
Ruby Finds a Worry by Tom Percival: When Ruby finds a Worry, it keeps growing and growing
until it is enormous. It is all that Ruby can think about! When Ruby becomes friends with a
young boy, she discovers that everyone has worries and sharing her feelings helps get rid of
them.
The Rabbit Listened by Cori Doerfield: When Taylor’s tower falls, Taylor does not know what to
do. All of Taylor’s animals think that they have the answer, but their suggestions do not feel
quite right. The rabbit just listens to Taylor and that is just what Taylor needs.
Tomorrow I’ll Be Brave by Jessica Hische: This book takes readers through positive words of
wisdom, inspiration, and motivation. It reminds readers that tomorrow is a brand-new day and
all you must do is try again and make the day yours.
The Many Colors of Harpreet Singh by Supriya Kelkar: In this story, Harpreet loves to express
themselves through the colors of his patkas. When his mom finds a new job and his family has
to move, everything in his world feels grey. Can he find the colors again?
Created by Abigail Williamson, 2022
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Out of a Jar by Deborah Marcero: Llewellyn does not like to feel afraid, sad, angry, lonely, or
embarrassed, so he puts them away in a jar. What happens when he puts all his emotions away
in a jar? What happens when all of his emotions do not want to be bottled up anymore?
Kevin the Unicorn: It’s Not All Rainbows by Jessika von Innerebner: This story shows readers
that it is okay not to be perfect and everyone has bad days sometimes!
Today I Feel…An Alphabet Book of Feelings by Madalena Moniz: This ABC book shows young
readers that there are more emotions other than mad, sad and happy while following a child
through a wide range of emotions.
December – Holidays and Family
All the Places We Call Home by Patrice Gopo: This story helps children think about the question
“Where does my family come from?” through a young girl’s trip around the globe to learn
about her family.
Saturday by Oge Mora: In this story, a girl and her mom look forward to their special Saturday
each week. But this Saturday, everything seems to go wrong. The young girl reminds her mom
that just being together is enough.
My Papi Has a Motorcycle by Isabel Quintero: Daisy loves to zoom around her neighborhood
with her Papi on his motorcycle. While on their ride, she sees the people and places that she
grew up with along with a community that is beginning to change.
Alma and How She Got Her Name by Juana Martinez-Neal: Alma thinks that she has a name
that is too long! She asks her dad how she got her name, and he takes her on a journey of the
people who inspired it. She discovers that her name is perfect after all and that one day, she
will have a story to tell her family about it.
Shubh Diwali by Chitra Soundar: This story gives students a beautiful introduction to the Hindu
festival of lights!
Daddy Christmas and Hanukkah Mama by Selina Alko: Sadie takes readers on a journey through
celebrating two holidays – Christmas and Hanukkah.
Always Together at Christmas by Sara Sargent: This story highlights different family traditions
during Christmas and how they were changed during the COVID-19 pandemic. It shows how
even though we had to stay apart, we were still able to come together.
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January – Courage and Perseverance
Brave Every Day by Trudy Ludwig: Camila is always worried and a class trip to the aquarium
causes her to worry even more! When a classmate asks for help, Camila discovers that she is so
much bigger than her fears.
Jabari Jumps by Gaia Cornwall: Jabari learned how to swim and passed all of his swim tests, so
he feels like he is ready to take a jump off of the diving board. This story takes readers along
with Jabari as he faces his fears.
Mae Among the Stars by Roda Ahmed: Mae is full of curiosity, intelligence, and determination.
When the world told her that she could not do it, she proved them wrong and became the first
Black woman in space.
The Dot by Peter H. Reynolds: Vashti gets frustrated when she does not know what to draw in
art class. Her teacher says to make a mark and see where it takes her, so she jabs her paper.
That little dot that she makes takes her on a journey of surprise and perseverance.
The Oldest Student: How Mary Walker Learned to Read by Rita Lorraine Hubbard: This story
takes readers on a journey through Mary Walkers life and how she learned to read at 116 years
old. She proves that with dedication and perseverance, you are never too old to learn.
Rainbow Weaver by Linda Elovitz Marshall: Ixchel wants to follow the family tradition of
weaving, but she cannot find the right materials and her mom is busy with her own weaving to
send Ixchel to school. When she discovers colorful plastic bags that are around her village, she
has an idea.
The Day You Begin by Jacqueline Woodson: This story shows the reader that there are many
reasons to feel different. That feeling can make us feel scared and uneasy. But if you take
those first steps and be brave, something great might happen.
February – Race
American Desi by Jyoti Rajan Gopal: This story celebrates the experiences of children that are in
between the two cultural world that they belong to and learning how to embrace both through
the eyes of a young girl who is both American and Indian.
Eyes That Kiss in the Corners by Joanna Ho: A young girl notices that her eyes look different
from her friends and that they look just like the women in her family. Through this discovery
she discovers a path of acceptance and empowerment.
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Your Name is a Song by Jamilah Thomkins-Bigelow: Frustrated that her friends and teachers
keep mispronouncing her name, a little girl decides that she does not want to go back to school.
Her mother teaches her that everyone’s name has a song and that there is beauty and magic
behind names.
Sulwe by Lupita Nyong: Sulwe notices that she has darker skin than everyone in her family and
her school. She wants to have skin like her mother and sister do. She discovers that she is
beautiful just the way that she is.
The Name Jar by Yangsook Choi: Unhei just moved from Korea and is worried about fitting in.
On the first day of school, she decides to choose an American name from a glass jar, but
nothing feels right. With the help of her friend, she realizes that the best name is her own
name.
That’s Not My Name by Annosha Syed: Mirha is so excited for her first day of school but when
her classmates mispronounce her name, she wonders if she should find a new name. With the
help of her mom, she realizes how special her name is and is determined to help everyone say
her name correctly.
We are Water Protectors by Carole Lindstrom: This story tells of a young Ojibwe girl and her
people as they take on the “black snake” of an oil pipeline that is threatening their way of life
and the water.
March – Disabilities
Piglet Comes Home: How a Deaf Blind Pink Puppy Found His Family by Melissa Shapiro: When
Mom comes home with a tiny box that has a tiny pink dog inside, the other dogs do not know
how to react. Piglet is shy and nervous too. This story shows that you can be different and still
make friends.
Just Ask by Sonia Sotomayor: This book celebrates the different abilities that children have as
the kids work together to build a community garden and ask questions about each other along
the way.
All the Way to the Top: How One Girl’s Fight for Americans with Disabilities Changes Everything
by Annette Bay Pimentel: Jennifer did not let her wheelchair slow her down but the way that
the world around her was built made it hard to do simple things. She heard about the
Americans with Disabilities Act and make sure to go to the Capitol building to convince
Congress to pass it. She decided to show them her own way.
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We’ll Paint the Octopus Red by S.A. Bodeen: Emma is so exited to be a big sister and is already
thinking about all the things that they are going to do together. When her Dad tells her that
her brother has Down Syndrome, she begins to worry that they will not be able to do
everything that she has planned.
Rescue and Jessica: A Life-Changing Friendship by Jessica Kensky and Patrick Downes: Rescue
thought that he would be a Seeing Eye dog because that was the family business. When he is
told that he is going to be a Service Dog instead, he is worried that he cannot do it. When he
meets Jessica, everything changes.
Emmanuel’s Dream: The True Story of Emmanuel Ofosu Yeboah by Laurie Ann Thompson:
Emmanuel was born with one deformed leg in Ghana. Everyone dismissed him, except for his
mother who taught him to reach for his dreams. He eventually became a cyclist and rode 400
miles across Ghana to spread his message that people with disabilities can do anything.
When Oliver Speaks by Kimberly Garvin and Saadiq Wicks: This story is about a young boy who
struggles to live with his stutter and accept it.
The Remember Balloons by Jessie Oliveros: James’s Grandpa has the most amazing balloons
because he has the most amazing stories. When his balloons begin to float away, James is sad
because he cannot catch them. When Grandpa loses all of his balloons, it is up to James to
share them. This book gently explains the memory loss associated with Alzheimer’s in a way
that students can understand.

April – People in History
The Girl Who Thought in Pictures: The Story of Dr. Temple Grandin by Julia Finley Mosca: When
Temple was diagnosed with Autism, no one thought that she was going to accomplish anything.
She proved everyone wrong and showed that her mind allowed her to connect with animals in
a special way that helped her create improvements for farms around the world.
Hidden Figures: The True Story of Four Black Women and the Space Race by Margot Lee
Shetterly: This story explores four female Black mathematicians at NASA and how they
overcame the gender and racial barriers that were in their way to become some of the best
scientists.
Malala’s Magic Pencil by Malala Yousafzai: Malala wished for a magic pencil as a child that will
help make everyone happy and let her sleep in. As she grew older, she realized that there were
more important things to wish for.
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Saving the Day: Garrett Morgan’s Life Changing Invention of the Traffic Signal by Karyn Parsons:
This story tells of the live of Garrett Morgan and how he became a prominent businessman and
inventor in a time that was filled with racism and discrimination.
The Youngest Marcher: The Story of Audrey Faye Hendricks by Cynthis Levinson: Aubrey hears
grownups talking about a plan to stop Birmingham’s segregation laws. At nine years old, she
decided to join them, no matter the cost.
I Dissent: Ruth Bader Ginsburg Makes Her Mark by Debbie Levy: This story tells readers about
the life of Ruth Bader Ginsburg through the lens of her many dissents.
May – Bullying
Oddbird by Derek Desierto: Oddbird just wants to swim on a very hot day even though the
other birds do not. He is not colorful or fancy like they are, and the other birds do not want him
around. How can he join them and cool off at the same time?
Stand Tall, Molly Lou Melon by Patty Lovell: Molly Lou Melon looks different from the other
kids at her new school, but Grandma gives her encouragement to walk proud, smile big, and
sing loud. When a bully picks on her at school, Molly knows just what to do.
Each Kindness by Jacqueline Woodson: When Maya tries to befriend Chloe and her friends,
Chloe says no. When Maya stops coming to school, Chloe realizes how much it would have
been better if she had shown kindness toward Maya.
The Invisible Boy by Trudy Ludwig: Nobody in class ever notices Brian or even thinks to include
him in their group, game at recess or at a birthday party. When Justin joins the class, will Brian
finally have a friend who can see him for who he is?
I Walk with Vanessa: A Story about a Simple Act of Kindness by Kerascoet: This wordless picture
book explores the feeling of anger and helplessness of seeing a classmate that is being bullies
and shows how a single act of kindness can lead to bigger things.
Chrysanthemum by Kevin Henkes: Chrysanthemum loves her name! She thinks that it is
absolutely perfect. When she goes to school for the first time, her classmates tease her
because her name is so long and is the name of the flower. Chrysanthemum begins to hate her
name and wishes that her parents did not name her after a flower until her teacher steps in.
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June – Being You
Most Perfect You by Jazmyn Simon: Irie begins to compare herself to other girls and tells her
mom that she thinks that something is wrong with her. Her mom tells her a story about how
she is made up of wonderful things.
There’s Only One You by Kathryn Heling: This book reassures students that there is only one
you and that you are special. It also showcases different qualities that students will be able to
see themselves in.
Peanut Goes for the Gold by Jonathan Van Ness: Peanut is very unique and has a unique way of
doing things. When they decide to be a rhythmic gymnast, they come up with a perfect
routine. This book encourages student to be bold and love being themselves.
The Proudest Blue by Ibtihaj Muhammad: Faizah knows that this first day of school is going to
be special. Her sister gets to wear a hijab for the first time. Not everyone at school sees hijab
as beautiful and Faizah and her sister learn to be brave and be proud of who they are.
Exclamation Mark by Amy Krouse Rosenthal: Exclamation Mark stands out everywhere! He
tries everything to be like his friends and nothing works. A friend shows exclamation mark that
being different is exciting!
The Good Egg by Jory John: The good egg is a very good egg. Being so good is really hard when
everyone else in the dozen behaves so rotten. The good egg starts to crack from all the
pressure of being perfect and wants to make a change until he realizes that you must be who
you are and that is okay.
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Appendix E: PLC Meeting Book Guide (1 Example Per Month)
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Appendix F: Agenda for PLC Meetings
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Appendix G: Meeting Feedback Form for Participants
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Appendix H: Student Reader Reflection Sheet
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Appendix I: Diverse Lit PLC Next Steps Participant Form
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